
  
 
 
 
  

Achva College of Education 
  
 
 

Journal of Theory and Research in Education 
 

MA’OF u-MA’ASEH 
 
 

Topic: The Good Teacher 
 

No. 13 – 2010 
 
 

Internet Journal 
http://www.achva.ac.il/category/library 

 

 

 

Editor 
Dr. Sara Ferman 

 
 
 

 
 
 
 
 
 
 
 
 



  
 
 
 
 
  

 
 

MA’OF u-MA’ASEH 
 

Achva Academic College of  Education  
 

No. 13 
 
 

2010 
 
 
 

Editorial Board 
Chairman: Dr. Sara Ferman  e-mail: saraf@macam.ac.il 

Editorial Staff (in alphabetical order): 
Dr. Marita Barabash, Dr. Lea Baratz, Dr. Heidi Flavian, 

Prof. Isaac Friedman, Dr. Yaakov Gross, Dr. Ezer Kahanov,  
Dr. Edna Rubin, Prof. Naama Sabar Ben-Yehoshua,  

Dr. Irena Vladimirsky, Prof. Eli Zamski 
 

      Special Editorial Board:   The Good Teacher 
          Chairman:   Prof. Yishayahu Tadmor 

 Editorial Staff (in alphabetical order):  Dr. Shosh MilletDr. Roni Reingold, 
Prof. Naama Sabar Ben-Yehoshua 

 
 

  Production:  Sabrina Gaber, Head of the Unit of 
Marketing & Publishing, Achva 
Academic College of  Education.  

      Text design and layout:   Dikla Avitan, Noa Leibu Benayunn 
          Cover Design:  Dganit Tzur 

 Publisher: Achva Academic College of  
Education 

 
ISSN: 0793-3355 

 
 
 

©All rights reserved 
 

 
Achva academic college of  Education 

M.P. Shikmim, 79800, Israel., Tel: 08-8588044 
Our internet address: http://www.achva.ac.il/category/library 

 
 





 
♦ I 

 

Table of Contents 
 
 pp. 
 
Good Teacher: Between Logics and Ideologies 
Yoram Harpaz ............................................................................... II 
 
The Teacher, the Pupil and the School in a Reality of Global  
Culture 
Moshe Shner ................................................................................. III 
 
The Teacher as a Learning Expert 
Dorit Tubin ..................................................................................... IV 
 
The Good Teacher Qualities according to the Arab Culture 
Yaser Awad, Khawla Zoabi,  Mahmood Khalil .............................. V 
 
Criteria for good teaching of Literature  
Sara Hauptman ............................................................................. VI 
 
Self-efficacy and empathy among including teachers  
Meirav Hen .................................................................................... VIII 
 
Excellent students – unique training – excellent teachers  
Rama Klavir ........................................................................................... IX 
 
Eros in the Educational Bond  
Bukubza Gavriel ............................................................................ X 
 
The depiction of intimate relationships between teachers and  
pupils in three Modern Hebrew novels 
Lea Baratz ..................................................................................... XI 
 
A portrait of Israeli teachers in Israeli cinema  
Nirit Raichel, Itamar Raban ........................................................... XIII 
 
The good teacher in art education –  changes in concepts during  
the 20th century 
Miri Steinhardt ............................................................................... XIV 
 



 
Abstracts   ♦ II  

 

ENGHLISH ABSTRACTS  

 
 

Good Teacher: Between Logics and Ideologies 

Yoram Harpaz 

Beit Berl College 

E-mail address: yorhar@netvision.net.il 

 

The article seeks to define "good teacher" on the basis of Zvi Lamm's 

thought. It claims that the "late Lamm" had turned the logics of instruction of 

the "early Lamm" into super ideology of education, and by doing so changed 

the definition of good teacher. In the logics` stage, a good teacher is the one 

who adjusts the logics of instruction to the condition of the students, while in 

the ideologies` stage, a good teacher is the one who adjusts the condition of 

the students to the logic of instruction (which was turned into an ideology). 

The article supports the implications of the "late Lamm" position: a good 

teacher is aware of the ideological meanings of instruction and develops the 

traits demanded by the ideology in which he believes.  

 

Key Words: Logics of instruction; Super ideologies of education; 

Socialization; Acculturation; Individuation; Pedagogical sentiment  
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The Teacher, the Pupil and the School in a Reality of Global 
Culture 
 
Moshe Shner 
 
Oranim Academic College 

E-mail address: moshe@oranim.ac.il 

 

The Globalization discourse occupies many, including educators, who 

have difficulties to integrate into the current dynamic reality, entrapped in 

classical paradigms of the traditional school. Teachers - their work is 

laborious, their salary is poor, their work conditions insufficient and their 

teaching seem uninspiring. Some even challenge the very need of teachers. 

Schools continue to operate as close systems, employing old fashion 

methodologies and characterized by a broad gap between the school routine 

and the vertiginous cultural reality outside. Discussions of updated 

pedagogical paradigms do not bring about any change in the work of the 

average teacher. The classroom is a close monad without windows to the 

world in his/her work the teacher is a lonely person. The student – an active 

participant in the swirl of information at home - is a passive consumer of 

information at school.  

In the face of this picture, the article explores what a cultural reality, 

full with technology and characterized by multi-channels 

telecommunication, can offer teachers and students: unprecedented inter-

personal communication and immediate access to endless amount of 

information.  These fundamental dimensions demand the study of the 

paradigms of 'the Good Teacher', 'the Good Student' and 'the Good School'; 

an appropriate future perspective will be drawn to address these paradigms. 
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'The Good Teacher' will be portrayed as a 'person of the world', a 

mentor, intermediate and a leader of learning processes. It means a major 

change in the way teachers understand themselves and their professional role 

at school. Teachers' education may change accordingly. 'The Good Student' 

will be portrayed as an autonomous persona with capabilities of self-

navigation in an open cultural system. A leading metaphor will be that of 

"free Grazing" children. We seek to train learners whose learning space is 

the world. 'The Good School' will be portrayed as a dynamic infrastructure 

which nurture those types of 'Good Teacher' and 'Good Student'' a "space" 

which enables an adventure of meaning and knowledge of young people and 

people who are young in their spirit, namely teachers.  

 

Key words: Internet; Globalization; Constructivism; "The Good Teacher”; 

“The Good Student”; “The Merited School” 

 

 

The Teacher as a Learning Expert 
 

Dorit Tubin 

 

Department of Education, Ben Gurion University of the Negev 

E-mail address: dorittu@bgu.ac.il 

 

Since teachers play a critical role in the quality of the education system, the 

issue of who is a good teacher is very important. This paper presents a 

conceptual framework suggesting that the good teacher is an expert in 

advancing students’ learning abilities in the subject matter he/she teaches. 
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Based on a profession model that grounds professional prestige in 

professional knowledge, it is suggested that teachers' core knowledge should 

include diagnostic tools and methods for students' learning abilities that infer 

the strengths and weakness of those abilities, as well as procedures for 

developing a personal curriculum to improve them. The paper goes on to 

present inconsistencies between teachers' current knowledge and the 

requisite expertise, and the advantages and disadvantages of the proposed 

way.  

 

Key Words: Teaching as a profession; Professional knowledge; Learning 

expertise; Good teacher.  

 

 

The Good Teacher Qualities according to the Arab Culture 
 

Yaser Awad1, Khawla Zoabi1,2,  Mahmood Khalil1 
1 The Academic College of Sakhnin for Teacher Education 
2 Bob Shapell School of Social Work, Tel Aviv University  

 

E-mail address: Yaser Awad E-Mail: awad_y@netvision.net.il 

 

This paper examines the relationship between the qualities and cultural 

characteristics of Arab students and their perception of the qualities of the 

good teacher. The empirical study was conducted at Sakhnin Teachers 

College, with the participation of 122 Arab students studying in the 

preschool education track.  
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The findings indicated that qualities and cultural characteristics explain 

part of the differences in the students' perception of the qualities of the good 

teacher. A comparison between students with modern cultural characteristics 

and students with traditional cultural characteristics demonstrates that 

students have who possess cultural modern cultural characteristics ranking 

higher the qualities of the good teacher as follows: develops a cognitive 

ability among students, communicates well with the students, creates and 

keep on maintains a relaxed atmosphere in the classroom, and has a expert 

for knowledge more than students with traditional cultural characteristics. 

Furthermore, the findings revealed that students who possess modern 

cultural characteristics mainly support the qualities of teachers on two levels: 

the individual level of the student and the collective level in the classroom. 

 

Key Words: Good teacher; Arab students; Culture; Perceptions; Qualities 

 

 

Criteria for good teaching of literature 

 
Sara Hauptman 

 

Literature department, Achva Academic College of Education 

 

E-mail address: sara.hauptman@gmail.com 

 

The teaching of literature requires skilled professionals who can 

respond to the challenges of introducing young readers to literary works. 
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They must be familiar with a broad range of interpretative and teaching 

methods. The good literature teacher must employ media, technology, and 

other methodological-pedagogical means to present literary works in ways 

that are attractive to the learner. 

These principles contain three indices that can enhance literature teaching: a. 

Application of literature theories according to Harshav’s (2000) view of the 

“pluralistic critic”; b. Intelligent use of technology with reference to the 

“new pedagogy”; (Porter, 1999; Hodorowicz, 2000); c. “Considering 

alternatives” in designing teaching programs (Cushing & Berliner, 1991; 

Hartman, 2001). 

This method was implemented on 16 students with B.A. degrees in 

literature who came to Achva College for part of their middle school teacher 

education. Quantitative and qualitative research analyses revealed a 

significant improvement in the first and third indices. Regarding the second 

index, improvement was slow and reserved, and occurred mainly at the end 

of the learning process. In general, what the students wrote and said reflected 

their opinion that they had acquired teaching tools and literary and 

pedagogical insights that would enable them to be “good teachers” of 

literature.  

 

Key Words: Good teacher; Theory of literature; Literature teaching plans; 

Alternative considerations in teaching; Computer applications in teaching  
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Self-efficacy and empathy among including teachers 
 

Meirav Hen 

 

Tel-Hai academic college 

E-mail address: meiravhen@gmail.com 

 

This paper examines the effect of general education teachers' sense 

of self-efficacy on empathy and their attitudes toward the inclusion of 

students with special needs. The sample included 79 teachers from three 

schools in Israel. The results indicated that teachers’ sense of self-efficacy 

was associated with empathy. School level (Elementary, mid and High 

school) was positively associated with both empathy and teacher’s self-

efficacy. An academic degree was associated with empathy. Teachers’ ages 

and seniority were associated with their self-efficacy. Training in special 

education, school level, and an academic degree were positively associated 

with teachers’ attitudes toward the inclusion of students with special needs. 

These findings strongly suggest that in order for teachers to be empathic 

towards students with special needs, they need to be properly trained and 

feel self-efficient.  

 

Key Words: Empathy; Self-efficacy; Inclusion; Teachers 
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Excellent students – unique training – excellent teachers 
 

Rama Klavir1,2 
 

1The department of training of teachers, Ministry of Education 
2Kaye College of Education 

 

E-mail address: klavir@zahav.net.il 

 

The intention of this paper is to examine whether and how the unique 

courses and activities designed for the students in the program for training 

the excellent for teaching, / designed for the participants in the excellent 

students’ teaching program and taught in three different colleges, actually 

train excellent teachers. The literature does not provide a focused, 

consensual definition of the excellent teacher’s attributes. This is probably 

due to the diverse attitudes toward the subject that present an almost infinite 

range of approaches, each defining the excellent teacher differently. 

According to the present research hypothesis, (A) the courses and activities 

in each of the colleges (within the framework of the unique training) differ 

from one another;  

 

and (B) the program aims to nurture different attributes of the excellent 

teacher. Therefore, both the means of training (A) and the aims of training 

(B) would differ from one another in the three programs examined here. 

This hypothesis is tested by means of interviews with three managers of the 

excellent programs' managers from three very different colleges. The 

excellent teachers' programs were described and the reason for selecting 
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each course and activity was explained. Analysis of the interviews partially 

supports the hypothesis: (1) In all three colleges, the unique programs aim to 

produce excellent teachers. (2) This is done by means of diverse, creative 

training tools that resemble one another in their general standards but differ 

in their specifications. (3) All three programs share basically similar training 

aims. 

 

Key Words: The excellence program for teaching; An enrichment ex-

curriculum program; Excellent teacher's attributes; A program for teachers' 

training; Nurturing goals 

 

 

Eros in the Educational Bond 
 

Bukobza Gavriel 

 

School of Education, Tel Aviv University 

E-mail address: bukobza@gmail.com 

 

The following article discusses the role and significance of Eros in the 

educational bond that is formed between teacher and student. Erotic 

emotions are usually neglected in the analysis of the teacher-student 

relationship. The present article addresses this issue and elaborates on their 

important function of such emotions in the educational process. The 

discussion relates to teaching in conventional learning environments as well 

as in contexts of non-formal instruction, guidance, therapy, and so forth.   
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Feelings of love and desire play a major motivational role in such 

relationships. It is claimed that when the teacher-student relationship is set in 

a protected and intimate space, Eros as an exposing, loving, and liberating 

force can be fulfilled. Through Eros, the teacher awakens the student's mind 

and directs it to a new, free, and independent level of awareness. Educational 

bonds of this kind afford an opportunity for significant learning and 

profound changes in the minds and lives of both student and teacher. 

 

Key Words: Eros, Education; Learning; Teacher-student bond; Awareness 

 

 

The depiction of intimate relationships between teachers 

and pupils in three Modern Hebrew novels 
 

Lea Baratz 

 

Achva Academic College of Education 

E-mail address: lbaratz@netvision.net.il 

 

This paper aims to expose the teacher's world as it is depicted in 

Modern Hebrew literature. To this end, three novels were chosen: Saving 

Grace (1997) by Eyal Megged, Dearest Anne by Judith Katzir (2003), and 

Romantically Incorrect by Yossi Sucari (2009). The paper also attempts to 

analyze how the character of the teacher is built based on theoretical 

definitions from the field of the philosophy of education. The analysis is 
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based on the concept that literature is always fiction even if it seeks to 

emphasize historical and cultural phenomena. 

Does the description of the fictional reality become a world that 

furnishes insights or perhaps a world by means of which a common 

understanding can be created? On the other hand perhaps the sole task of 

fictional literature is to provide the reader with nothing more than an esthetic 

experience.  

Dealing with the "pleasant" or esthetic matter of the attitude of an 

immoral teacher in the three novels "raises" some important questions. Does 

fiction create anthological thought? Does immorality become moral as a 

result of esthetic interpretation, or is there no connection between the 

immoral description and the way of introducing it should it simply be read as 

literature?  

The research method for this paper is based on content analysis stemming 

from "interpretation" or "commentary" methodology. According to Barzel 

(1990), interpretation is a way of looking at a text. Interpretation or 

hermeneutics enables the reader to examine the text from many points of 

view. 

 

Key Words: Intimate relationships; Teacher profile; Pupil profile, Israeli 

Modern novel 
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A Portrait of Israeli Teachers in Israeli Cinema 
 

Nirit Raichel1,   Itamar Raban2 
 

1Kinneret College on the sea of Galilee 
2Ohallo College of Education 

 

E-mail address: Nirit Raichel - niritr@013 net 

 

The article examines the portrayal of teachers in Israeli movies from 

1979 to 2005. As teacher educators, we researched the possibility of 

enriching the process of teacher education by means of movies. We focused 

on situations concerning the classroom and the relationship between teachers 

and students. We did not include movies depicting boarding schools in our 

study. Ten movies that were produced between 1979 and 2005 were studied  

and posed the question of whether there was a pattern to the characterization 

of teachers throughout the period. We deliberated about the general attitude 

toward teachers that was reflected in the movies. In addition, we investigated 

whether there had been a development in this characterization which 

reflected the major changes that had occurred in Israeli society during this 

period. Most of the movies deal with youth and adolescence, a period in 

which the impact of school and educators is enormous. In the plots of all the 

movies studied, the teachers play secondary roles, and are represented in a 

superficial and stereotypical manner. 

 

Key Words: movies; teacher; relationship between teacher and students; 

portrayal of the Israeli teacher in the cinema 
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The good teacher in art education – changes in concepts 

during the 20th century 
 

Miri Steinhardt 

 

Art teachers training college, Beit-berl (retired) 

E-mail address: miru@013.net 

 

The subject matter is presented as an historical overview of art 

education in Israel. The underlying view is that art education rests upon, 

derives from, and is influenced by the educational system as a whole. The 

questions are: who is a good teacher; what changed in his perception in the 

respective period? The expectations of the educational system from the 

teacher were examined by the curricula in this domain. The latter reflect the 

concurrent consensus in society.  In a wider study (Steinhardt, 2004) an 

analysis scheme was constructed, in which one of the criteria addressed the 

teacher and his approach to teaching as ‘authoritative’ or ‘guiding’.  The 

findings of this study are brought here in addition to an analysis of photos of 

art classes, and a classification of students' remembrances of their art 

teachers. One of its conclusions, more general in its nature, was that new 

views are slow to be absorbed and implemented in the educational system.  

Art teaching is not an exception in this respect. Another conclusion was that 

the principles of the humanistic approach are very close to the goals of art 

teaching and art itself, that were launched abroad some hundred years ago. 

The ideal of the "child in the center" was slowly absorbed in both general 
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and art education. But in art education those principles were not observable 

before the second half of the 20th century. The main change was that by the 

beginning of the period the art teacher taught and complied with the 

objective laws of the external world, to copy and duplicate them, as in the 

traditional approach.  By the end of that period the good teacher was guiding 

the individual choices of his students in their creative work, as essentially is 

in humanistic-peidocentric and subjective approaches. A good teacher is 

desired in every domain, but in art teaching his qualities are a requisite, in 

my view. 

 

Key words: History of art education; Humanistic and peidocentric trends; 

Authoritative art teacher; Guiding art teacher 





 
 

 

 


